St Paul’s Church of England Pupil premium strategy

statement

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 276

Proportion (%) of pupil premium eligible pupils 19.49%
Academic year/years that our current pupil premium 2025-2026
strategy plan covers (3-year plans are recommended — 2026-2027

you must still publish an updated statement each 2027-2028
academic year)

Date this statement was published December 2025
Date on which it will be reviewed December 2026

Statement authorised by

Mrs K Ormerod
Acting Head Teacher

Pupil premium lead

Mrs K Ormerod
Acting Head Teacher

Governor / Trustee lead Mrs N Karim
Acting Chair of
Governors

Funding overview
Detail Amount
. . _ . _ _ £75,930

Pupil premium funding allocation this academic year

Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £75,930

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our ultimate objective is that every pupil at St. Paul’'s Church of England Primary
Rawtenstall — irrespective of background — makes strong academic progress,
accesses a broad and ambitious curriculum, develops secure phonics and reading
skills, and thrives socially and emotionally so they are well prepared for the next stage
of their education.

How this strategy works towards those objectives

We adopt a DfE/Educational Endowment Foundation (EEF) tiered approach (Menu of
Approaches): Tier 1 High-quality teaching (improving classroom teaching, curriculum
and CPD), Tier 2 Targeted academic support (small-group/1:1 tuition and structured
interventions) and Tier 3 Wider strategies (attendance, SEMH, parental engagement
and enrichment). This ensures spending is balanced across the evidence base and
addresses both in-class and out-of-class barriers.

We prioritise proven, high-impact approaches that directly address our key barriers:
oral language & vocabulary, early reading/phonics, social/lemotional wellbeing,
attendance and home engagement. All interventions are implemented with clear fidelity
plans, monitoring and impact measures.

The strategy is aligned with our school vision — “Encourage one another and build
each other up. Thessalonians 5:11” — so pastoral and academic work are integrated:
high expectations plus wholehearted pastoral support.

Implementation is iterative and data-driven: implementation plans include diagnostic
assessment, baseline and regular progress checks, and governor reporting.
Interventions are time-limited, targeted and scaled according to need, with the
SENDCo and senior leaders accountable for monitoring impact.

Key principles

e Evidence-led: every significant activity is justified by high-quality research (EEF
guidance and related authoritative reviews) and will be monitored for impact.

e High-quality teaching first: the largest share of the pupil premium is used to
secure excellent classroom practice (CPD, curriculum improvement,
recruitment/retention) because this has the widest and most sustainable impact.

e Targeted, time-bound support: additional small-group and 1:1 support is
time-bound, linked to diagnostic assessment, and uses approaches with proven
effects.




e Whole-child: barriers such as attendance, SEMH and home resources are
addressed through Tier 3 strategies so pupils can access teaching.

e Equity of access: enrichment and extra-curricular opportunities are available or
subsidised for disadvantaged pupils to build cultural capital and engagement.

e Clear accountability: named leads (Headteacher, SENDCo, pupil premium
champion) will report termly to governors with data and case studies.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Underdeveloped oral language skills and vocabulary gaps from
Reception through KS2, disproportionately affecting disadvantaged
pupils (linked to low reading comprehension and EYFS language
measures).

2 Social, emotional and mental wellbeing (SEMH) needs affecting learning
engagement, self-regulation and attendance for a cohort of
disadvantaged pupils.

3 Attendance and punctuality concerns for a subset of disadvantaged
pupils, reducing time in school and access to high-quality teaching.

4 Lower engagement in homework and home practice (including limited
access to resources, quiet workspace and guided parental support)
reducing consolidation of classroom learning.

5 Early Years outcomes and phonics: EYFS Good Level of Development
(GLD) is 56% and Phonics Screening Check is 74%; EYFS GLD below
our internal target and phonics requires further strengthening to secure
early reading.

6 KS2 combined Reading, Writing and Maths (RWM) 44% and
Multiplication Tables Check (MTC) 29% — showing gaps in curriculum
knowledge and maths fluency for disadvantaged pupils.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

By end of academic year: targeted
Reception and KS1 disadvantaged pupils
make at least +6 months additional
progress in oral language measures vs
prior year baselines through WellComm;

1. Narrow the oral language and teachers report increased use of tiered
vocabulary gap for disadvantaged pupils vocabulary in lesson sequences; pupil
from Reception to KS2. voice demonstrates improved confidence

in talk tasks. Evidence of improved
reading comprehension outcomes for the
targeted cohort in termly assessments.
(See EEF oral language measures for
expected impact.)

Reduction in classroom incidents
recorded for targeted pupils; individual
case studies show improved

2. Improve SEMH so disadvantaged pupils | self-regulation and improved

can access learning consistently. engagement. Pupils receiving SEMH
support make expected or accelerated
academic progress over the intervention
period.

Whole-school persistent absence among
disadvantaged pupils reduces by at least
50% over 12 months for identified cohort;
average attendance for disadvantaged
pupils continues to be within 3
percentage points of whole-school rate.
Targeted families respond to
personalised communications and
support plans.

3. Increase attendance and punctuality for
disadvantaged pupils.

Measurable increase in completion rates
of set home practice tasks for targeted
pupils (tracked weekly). Parent
engagement activity attendance or digital
engagement reaches at least 60% of

4. Raise home learning engagement and
capacity of parents/carers to support

learning. targeted families. Parental confidence
self-ratings increase in post-programme
surveys.
EYFS GLD increases from 56% to at
5. Improve Early Years outcomes and least 65% for disadvantaged children
phonics outcomes for disadvantaged within two years; Phonics Screening
pupils. Check pass rate for disadvantaged pupils

increases from 74% to at least 80%




interventions.

through improved fidelity and targeted

pupils.

6. Improve KS2 combined RWM and
maths fluency (MTC) for disadvantaged

KS2 RWM for disadvantaged pupils rises
from 44% to at least 60% over the
strategy timeframe; Year 4 MTC
pass/expected standard for
disadvantaged pupils rises from 29% to
at least 60%. Termly internal
assessments show accelerated progress
in identified pupils receiving targeted
tuition or small-group interventions.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £30,000

whole-staff refresher
training, coaching
cycles for Reception—
KS2 staff, and

frequent assessment; EEF guidance
“Improving Literacy in KS1” and “A
School’s Guide to Implementation” for
fidelity. — EEF: Phonics

Activity Evidence that supports this Challenge

approach number(s)
addressed

1. Whole-school oral

Iarr;?::ggn(;?ntmumg EEF Teaching & Learning Toolkit —

gevelopment (CPD): _Oral language interventions (high

staff training on ' |mpact, +6 months) and EEE

purposeful guidance “What does th_e evidence-

curriculumilinked talk base tell us abqut effectlve oral . 1

dialogic teaching ’ Ian_guage praptlce” (|mplemeptatlon

techniques and explicit gwdgnce for integrating talk into

vocabulary instruction; curriculum) — EEF: Oral language

planning templates to interventions and E_EF blog: effective

sequence vocabulary oral language practice.

across units.

2. Phonics fidelity EEF Phonics guidance (moderate

programme: review impact, +5 months) — highlights

and revise phonics importance of systematic SSP

progression, (synthetic phonics), training and 5

5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/news/what-does-the-evidence-base-tell-us-about-effective-oral-language-practice
https://educationendowmentfoundation.org.uk/news/what-does-the-evidence-base-tell-us-about-effective-oral-language-practice
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

scheduled assessment
checkpoints to ensure
systematic phonics
delivery.

3. Curriculum design
and sequencing CPD
to strengthen
knowledge progression
in subjects identified
by Ofsted and school

EEF guidance on curriculum design
and evidence for retrieval practice
and mastery learning; EEF Teaching

phonics, reading
comprehension, maths
fluency), with clear
coaching and
monitoring by senior
leaders.

teacher instruction. One to one / small
group tuition & TA guidance — EEF

priorities (linked to T2, | & Learning Toolkit summary for 6, 1
T3 improvement Mastery Learning and Metacognition
priorities). Include (+5 to +7 months). — EEF: Teaching
training on retrieval and Learning Toolkit

practice and mastery

approaches to close

gaps in knowledge.

4. Deployment &

development of HLTAs

and TAs: targeted

training in structured, _ _

evidence-based EfI?F:tTeacﬂlng asilfta.ntsdca(\jn ble o

: : effective when well-trained, deployed for
interventions (oracy, structured interventions and Iinﬁ)(egl/ to 5,6

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ 20,000

Wellcomm; trained
TAs deliver
programme; targeted
follow-up catch-up
groups.

EEF evaluations) and EEF oral
language toolkit. — Nuffield
Foundation: NELI impact and EEF:
Oral language interventions.

Activity Evidence that supports this Challenge

approach number(s)
addressed

5. structured

small-group oral Nuffield Early Language Intervention

language programme | evaluation (national rollout evidence

in Reception for — disadvantaged children gained up

children identified by to +7 months language progress; 15



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://www.nuffieldfoundation.org/impact/nuffield-early-language-intervention
https://www.nuffieldfoundation.org/impact/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

6. Structured phonics

catch-up (small groups
+ 1:1) for pupils behind
in decoding: daily, 12—

EEF Phonics evidence (small-group
and 1:1 programmes show strong

14 week blocks . . 5

. . effects; one-to-one effect sizes
delivered by trained higher). — EEF: Phonics
TAs/teachers with ' :
termly entry/exit
assessment.
7. Small-group
targeted reading
comprehension and
vocabulary
interventions in KS1 EEF guidance “Improving literacy in
and KS2 (structured KS2” and Teaching & Learning
programmes based on | Toolkit (reading comprehension 156
EEF “Improving strategies, +6 months). — EEF: $
Literacy in KS2” Improving Literacy in KS2 and EEF:
recommendations), Reading comprehension strategies
plus guided reading
with matched
decodable and
vocabulary-rich texts.
8. Targeted
small-group maths
tuition and fluency
practice for Year 4 to EEF evidence: small-group tuition (+4
improve MTC months), mastery learning (+5
outcomes. Use months) and evidence on fluency
evidence-based work (NCETM resources). EEF
fluency programmes Toolkit summary on small-group and | 6
(TT Rockstars and one-to-one tuition. — EEF: Small
NCETM Mastering group tuition and [NCETM: Mastering
Number approaches) Number resources]. (see EEF
combined with short, primary resources) — EEF: Primary
high-quality
teacher-led tuition
blocks.
9. Structured
deplpyment and . EEF Teaching and Learning Toolkit:
training for Teaching Teachi stant int i +4
Assistants: TAs deliver | | cacning assistant interventions (

: months when used in structured
evidence-based, 5,6, 1

time-limited
interventions under
teacher direction and
receive coaching

interventions) and guidance on
effective TA deployment. — EEF:
Teaching and Learning Toolkit



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/improving-literacy-in-key-stage-2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/improving-literacy-in-key-stage-2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/primary
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £25,930

personalised
SMS), attendance
panels with
focused family
support, offer
pragmatic
removal of
barriers (help with

approaches recommended). — EEF: Supporting
school attendance and EEF blog on parental
communication for attendance.

Activity Evidence that supports this approach Challenge
number(s)
addresse
d

10. Pastoral role /

family support

and attendance EEF attendance rapid evidence review finds overall

liaison evidence weak but indicates promise for targeted,

(part-funded PP responsive parental engagement and family liaison;

pastoral EEF recommends tailored approaches and good

attendance lead): | parental communication 2

targeted https://educationendowmentfoundation.org.uk/project

casework, home— | s-and-evaluation/projects/understanding-the-use-of-
school liaison,; attendance-family-liaison-officers-as-a-school-level-
nurture groups & | strategy-to-improve-attendance

lunchtime

transition support.

11. Therapeutic

and pastoral

support (ELSA,

Thrive,

counselling) and EEF evidence on social and emotional learning and

structured , . )

. behaviour interventions (+4 months) and case study

check-ins for . . 2

. .. | guidance emphasising targeted SEMH approaches.
high-need pupils; | = EEF- Improving SEL quidance

SENDCo '

oversight to

ensure individual

plans are in place

and implemented.

12. Attendance

improvement

package:

personalised,

evidence-informe

d parental EEF “Supporting school attendance” resources and

communications | Rapid Evidence Review summary (parental

(nudge letters / communication shows promise; targeted, responsive 3



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/understanding-the-use-of-attendance-family-liaison-officers-as-a-school-level-strategy-to-improve-attendance
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/understanding-the-use-of-attendance-family-liaison-officers-as-a-school-level-strategy-to-improve-attendance
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/understanding-the-use-of-attendance-family-liaison-officers-as-a-school-level-strategy-to-improve-attendance
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/understanding-the-use-of-attendance-family-liaison-officers-as-a-school-level-strategy-to-improve-attendance
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/understanding-the-use-of-attendance-family-liaison-officers-as-a-school-level-strategy-to-improve-attendance
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance

uniform,
transport,
breakfast
provision where
relevant).

13. Homework
and parental
engagement
programme:
regular, short
messaging to
parents (e.g.,
‘what we are
learning” + simple
home activity),
family workshops,
and homework
clubs / supervised

EEF Teaching & Learning Toolkit: Parental
engagement (+4 months) and Homework evidence
(homework can have positive impact; homework

catch-up sessions clubs help disadvantaged pupils). EEF guidance 4
to provide “Working with Parents to Support Learning.” — EEF:
Parental engagement and [EEF: Homework

resources and a -

: guidance].
quiet space.
Provide
take-home
resource packs
and lending
library (maths
equipment,
reading books,
passwords for
digital resources).
14. Breakfast club
and targeted
subsidised
:)égsggr(rr'ncj;?é EEF evidence on wider strategies (breakfast clubs,
lessons extracurricular activities show promise fo.r
swimmi;wg, sports, engagemer_lt apd removal of access barriers); EEF
cultural trips) to gwd.ar)ce hlghllghts the role of enrichment and meal 3,4,2,6
improve provision in attendance and engagement. — EEF:

: Supporting school attendance and EEF: Primary
punctuality, resources
attendance and E—
enrichment for
disadvantaged
pupils.
lganr:?L:iinc;[:’lions EEF evidence shqus tailored, susta.ined parental
programme for 9ngagement a.ct|V|t|es.and personalised messages
linked to learning can improve home learning and 4,3, 1

learning: weekly
two-way
text/email

attendance; EEF recommends messaging
interventions and Ready4K style approaches as

9



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/primary
https://educationendowmentfoundation.org.uk/education-evidence/primary

updates from
teachers
highlighting
learning focus
and a simple
activity, plus
half-termly parent
workshops
(flexible times)
and translated
materials where
needed.

promising. — EEF: Parental engagement and EEF
blog on parental engagement.

Total budgeted cost: £ 80,930

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

High quality class teaching, using gap analysis to target gaps in learning, has been
used to maximise progress for all children. Targeted interventions continue to be used
in small groups, to target identified children. 50% of disadvantaged children achieved
the expected standard in Y1 phonics screening, July 2025. Initiatives such as Lexia in
KS2 has ensured all KS2 pupils are receiving targeted interventions for their reading.
Stamina for reading has increased, including for disadvantaged children and they
continue to have targeted support through this initiative. Online platforms have
supported maths and GPS, again allowing support to be targeted and to be accessed
both at home and school. A high level of engagement continues with these platforms
and we have put initiatives in place to support this. Our assessments and observations
indicated that pupil behaviour, wellbeing and mental health continue to be significantly
impacted. We used pupil premium funding to provide wellbeing support for all pupils
and targeted interventions where required, such as 1:1 support identified through
PIVATs, Mental Health First Aiders, Mental Health Pupil Ambassadors, quiet room at
lunchtimes in both KS1 and KS2, mindfulness sessions in class, lunchtime mindfulness
clubs, playground equipment to improve social skills and language development,
additional Educational Psychologist time in school, school counsellor sessions, pastoral
sessions with the pastoral lead, support for families, lunchtime play leaders, Early help
referrals etc. Our Inclusion Manager is available to support children as and when
needed. She also closely supports families including signposting families, especially
those who are disadvantaged to organisations such as food banks, charities who help
with furnishing homes etc. Our attendance for Pupil Premium was 93% for the last
academic year, which is just 2.7% below whole school 95.7% attendance. Comparative
national data for disadvantaged pupils is yet to be released but recent trends show this
to be around 93%-94%. Funding extra-curricular activities such as our Year 6
residential and school trips, ensured all disadvantaged children took part in wider
opportunities. All pupils were able to participate and represent the school in many intra
and inter sporting competitions and festivals across the year. We have also funded
places in our Before and After School clubs for our disadvantaged pupils. Good
relationships with families ensures that support is targeted, personalised and prioritises
wellbeing first, which then has a positive impact on children’s ability to engage in
learning. We deliver parental sessions for phonics, reading and maths to improve
parental engagement in their child’s learning,

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.
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Programme

Provider

Lexia

Lexia Learning

Learning by Questions

Lbq.org

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic

year

Weekly access to the school counsellor. Access when needed to our inclusion

manager,

The impact of that spending on service pupil premium eligible pupils

Staff have observed improvements in the wellbeing of our service child,

12




Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on

pupil premium funding.
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